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“All students will be prepared to be productive and contributing members of our democratic society and the global economy.”
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Commonwealth of Massachusetts

November 2006
The Case

We live in a rapidly shifting era in which economic opportunities and challenges abound. Those who are educated in the new rules of the game stand to do well; but those who are not will face real and growing problems. World-wide developments affecting job expectations, health, physical security, public policy, communications, investment opportunities, and immigration and community relations, are changing the context of our lives, sometimes in very immediate ways. Today all of us must understand  the changes to which we must respond individually and collectively. It is not enough to leave the requisite development of skills to colleges and graduate schools. The capacity to think and act beyond national and international contexts cannot be left solely to elites. Educating our citizenry to participate and succeed in a globally interconnected world must start in all of our schools.  

The challenges today involve forces and activities that transcend national boundaries. Trade, finance, business, communications, entrepreneurial initiatives, ideologies, migration, environmental and epidemiological events, cultural movements, and non-governmental systems, no longer occur solely or even primarily within nations. To understand these emerging forces and their impact on our lives we have to be able to think and act globally. In the last five years a consortium of national educational and business organizations, led by the Asia Society, has met on a regular basis to promote the case for strengthening global education in the nation’s public schools.

The Goals


Globally-minded businesses, medical services, and governmental organizations are aware that the global economy brings with it increasing levels of complexity, ambiguity, and rapid, unpredictable change. They seek employees who are able to work as members of a team, are problem solvers, and are able to react swiftly to change. They work well with individuals from other cultural backgrounds, can deal with new kinds of challenges, are innovative, and have what is termed a “global mindset.”  International experience, foreign language skills, and technical competence round out the qualifications that provide a particular advantage. 

In educational terms, this kind of personal experience and academic preparation translates into development of skills such as the following:

· Understanding connections between local and global affairs,

· Ability to work and think in at least one other language than one’s own,

· Ability to understand and respect the cultures of other peoples,

· A competent knowledge of global geography and economics as well as of at least one major cultural tradition other than one’s own. 

· An understanding of the concept of global citizenship

The Methodologies


Students of any age are engaged when learning is important to them.  A focus on questions that are relevant to them and to their friends, families, and communities is key.  Learning about the world we inhabit together (global education) provides numerous engaging, vital opportunities for learning. But how is education for global skills to be introduced into an already packed K-12 curriculum? And how are teachers to be prepared to nurture these skills in their students?

The present state curriculum frameworks and standards are necessary to ensure that students demonstrate competence in literacy, numeracy, and American studies. It is possible for teachers to excite student learning while developing the requisite global skills by infusing a global perspective into existing curriculum frameworks. Some school districts may choose to integrate global skills and topics into the curriculum in strategic ways.  Others may begin with selected classrooms or teams of teachers. Some examples are:  

· Social Studies: Integrating teaching about global economics into the geography curriculum.

· Science/Math: Including relevant global perspectives and instructional resources in science and mathematics classes.

· Interdisciplinary: Providing mid-year special interdisciplinary projects or extra-curricular activities that enable students to become more knowledgeable about global problems and possibilities.

•
Foreign Language: Combining the study of a second language with teaching about the culture in which that language functions. 

•
English/Social Studies: Strengthening comparative understanding, e.g. by studying linkages between American and world history or thematic comparisons in American literature and another major literary tradition.
· Foreign Language: Giving greater opportunity, significance and continuity to foreign language instruction at the middle school and high school levels. This is one skill set that needs to be started as early as possible in a student’s education.

· English: Studying literature that reflects cosmopolitan and global views and values.

•
Arts: Using art, music, and dance to engage students in learning about other cultures. 

•
Foreign Languages: Engaging the culturally diverse groups of students that are found in so many of today’s classrooms in social studies presentations and discussions, in foreign language classes, or in topics discussed in Model UN forums.
Educators will be seeking effective instructional resources.  Fortunately, numerous examples of effective global education exist throughout Massachusetts schools.  The Massachusetts Global Education Advisory Council (GEAC), and the Department of Education are collecting replicable examples to share with educators in Massachusetts.  While at the same time, these organizations and the Massachusetts Initiative for International Studies (MIIS) are gathering and developing other examples which will be posted on the MIIS website.  

Educators can capitalize on effective resources from outside the schools to engage students by:

•
Utilizing the vast research base available on the internet.

· Engaging in school-to-school and/or peer-based collaborative projects through such organizations as iEarn, Netaid, the Brick Project, The China Exchange Initiative, and the Global Classroom Project of the US United Nations Association.

· Developing an exchange relationship with a school or school system in another country (either virtual or real).

· Arranging for student study tours or semester study abroad.

Examples of how states are moving in these directions include the following:

• 
Massachusetts Initiative for International Studies (MIIS) has sponsored three summit conferences to promote infusing global education into existing curriculum.

•
Indiana has created a position at the DOE, Coordinator of International Education,  to promote and support global education and international school exchanges. 

· Wisconsin has published standards for international education and significantly increased enrollments in world languages.

· Oklahoma has created a project to globalize the K-16 curriculum under the rubric OASIS (Oklahoma Associations Supporting International Studies).

•
Idaho has developed guidelines to infuse global perspectives into the study of geography, history, civics and economics in grades 6-12. 
•
Indiana and Delaware have developed teaching guides to provide instruction in economics K-12, which often includes a global perspective

Teacher preparation is as important as infusion of global perspectives into the curriculum. Our Commonwealth’s schools need cadres of administrators and teachers who understand what is at stake in developing global skills sets and who are fully committed to this effort. To assist such educators, members of GEAC and MIIS have been working on creating lists of professional development opportunities for teachers and developing models for integrating global perspective into existing curriculum. Another initiative is involving teachers, through a partially on-line course, in integrating global information and perspectives into existing Massachusetts curriculum in language arts, social studies, science and American history. 

More broadly, GEAC and MIIS members are allying with business leaders and public policy representatives to ensure that Massachusetts is not “left behind” in meeting the challenge voiced by Commissioner Driscoll.

Conclusion


In July 2006, the Commonwealth enacted legislation requiring a more globally focused education. As a result of this legislation, the second week of November is designated for all K-12 education as International Education Week. This designation is a starting point for the development of a timeline through which to achieve and measure progress in addressing global competency teaching in K-12 education. Massachusetts is fortunate in possessing professional teacher development centers and a rich variety of commendable practices in school districts and classrooms. Some of these centers work in partnership with excellent universities. Next April 25, 2007 MIIS will host a conference for teachers entitled “Teachers Leading the Way” Global Education for the 21st Century”. We urge school districts and teachers throughout the Commonwealth to take advantage of these many opportunities, and to participate in this vital educational initiative.
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